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Tell me where you are and I'll tell you what you learn.
Investigating hidden curricula using GIS analysis
of place names in a case study of an English language
textbook published in Japan

Abstract. The article aims to look for a way to geographically delineate the notion of target culture in the
language textbook “The World We Live in” by Ogasawara et al. (2013) published in Japan for Japanese
students and teachers. Looking at the textbooks as cultural artefacts, we identified geographical space within
the scope of the sample textbook and analysed the pedagogical context the place names appeared in. By
doing that we attempt to find the spatial bias of the book, which is a manifestation of values there inscribed,
often called the “hidden curriculum”. The elaborated method, following a seminal study by Risager (2018), is
an attempt to adapt the proposed content analysis of the textbooks into GIS tools in order to capture the geo-
graphic dimension of the content. The method serves as a stepping stone towards the creation of a model to
analyse and identify the attitudes toward the cultural content of educational materials. This will not only enable
a more authentic classroom experience responding to the needs of particular groups of students and teachers

but also look for ways to make the textbooks more inclusive.
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1. Introduction

The article addresses the issue of the target
culture in language textbooks by employing
GIS tools in a novel way, not applied in the
content analysis of the educational materials
to look at the space presented there. It is a way
to investigate the “hidden curriculum” (Cun-
ningsworth, 1995, p. 90) — a set of values and
biases inscribed in educational materials. The
proposed method involves analysing the places
depicted in the book and the way they are
presented: the context they appear in, and the
level of detail used to talk about them. In the
study, space is included in two ways:

- as geographical space mentioned and
referred to in the materials;

- and as graphic space, i.e. space of the pages
of the textbooks themselves: the content’s
arrangements, layout.

Such an approach allows us to show trends
hidden in the pages of the language textbook on
a map (c.f. hidden curriculum in: Rashidi & Mei-

hami, 2016; Tajeddin & Teimournezhad, 2015)
and, in turn, account for geographic variability
of content deemed interesting by different com-
munities around the globe, which is a direct
result of employing GIS. Using maps as a model
of reality, and a tool to investigate it (Bara-
nowski et al., 2018, p. 273; Gotlib et al., 2016,
p. 8; Krukowski, 2021), allows us to better un-
derstand the dynamics of content in the books.

So, first, we discuss the theoretical founda-
tion of the study by looking at the way textbooks
have been studied so far, particularly in terms
of their cultural component and how the text-
book evaluation can benefit from the develop-
ment of the application of GIS in the fields of
humanities. Then, we discuss the notions of
the target culture in language teaching and
cognitive assessment of textbooks.

Finally, we present the elaborated method of
spatial analysis and show its pedagogical
application on the example of a language text-
book called “The World We Live in” by Ogasa-
wara et al. (2013).

© 2023 Authors. This is an open access article licensed under the Creative Commons Attribution 4.0 License.
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2. State of the art

Employing GIS to address space and culture
in the analysis presented here is a natural con-
sequence of two major methodological tenets
that we assume: 1) culture is vital for language
textbooks, 2) space and place shape human
experience (Tuan, 2001) and thus can be
observed in cultural artefacts. To justify our
position, let us address the way Geographic
Information Systems (GIS) have been formerly
implemented in humanities, their possibilities
and limitations, and then consider the GIS’s
relevance for establishing and to some extent
measuring the role of the cultural content in
language textbooks.

The most common way of implementing GIS
in the field of humanities refers to geographical
space projected onto a map to look for some
spatial trend, for instance when analysing the
spread of diseases (Murrieta-Flores et al., 2015),
coverage of tax systems (Gochna & Zwigzek,
2020), the linguistic landscape in texts (Venka-
teswaran et al., 2014). Similarly, in the field of
linguistics, GIS application is also usually limited
to the observation of processes on the maps
e.g. when analysing linguistic diversity (Lue-
berring et al., 2013), language variations (Je-
szenszky et al., 2017), or the space in literary
works, as in the classic works by Moretti (2006,
2007) or in the case of the Atlas of European
Novel (Hohensinner et al., 2013; Piatti & Hurni,
2009; Weber Reuschel et al., 2014). Alterna-
tively, we can simply investigate the spatial
dimension of processes or phenomena by
supplementing a corpus with geographical
information, thus creating a geocorpus (Alves
& Queiroz, 2015; Caquard, 2013; Smail et al.,
2019). Finally, space, particularly presented
on a map and culture have enjoyed attention
by both cartographers (Cartwright, 2009; Har-
ley, 1989) and researchers studying cultures
(Barcz & Waclawik, 2022; Hauberman, 2016;
Szombara, 2021)

There are, however, few studies, in which
the pages of the source are treated as a plane
for analysing spatial information such as topo-
logical relationships between types of content.
One example particularly interesting from the
perspective of this study is the Polish applica-
tion developed by the Institute of History of the
Polish Academy of Science (PAS) — INDEXR
(https://atlas.ihpan.edu.pl/indxr/app/appoz_

kalisz_gr_31_pub/index.php), where historical
sources are tagged for the place names they
refer to and are presented both on the map and
the pages of the books (Borek et al., 2020).
The study here presented follows this approach
by looking at both the pages of the textbooks
and the geographic space they refer to.

The other key theoretical assumption at the
foundation of the study is the relationship
between culture and language textbooks. Our
study treats textbooks as a cultural artefacts
which enables us to investigate hidden values
and perspectives because “it embodies cultu-
ral content, and knowledge of this content is
essential if one is to understand the language”
(McGrath, 2002, p. 212). Those hidden values
(Cunningsworth, 1995, p. 90) are often ana-
lysed with respect to countries they mention
and placing them in the so called “Concentric
circles of English” (Kachru, 1986; Rashidi
& Meihami, 2016). Using GIS in such cases
would give a possibility to see the actual places
the textbook mentions and better define the
geographic points of interest.

On the other hand, the construction of the
textbook, its design, choice of material, depth
of coverage, and methodological considera-
tions are manifestations of culture. However,
to measure that we have to resort to some
means of comparison, one particularly impor-
tant being Bloom’s taxonomy with its later
versions (Anderson & Krathwohl, 2001). In this
study we use Anderson and Krathwohl’s rendi-
tion of the taxonomy of cognitive and knowledge
complexity of educational materials to analyse
the way space has been presented in an English
language textbook. In the taxonomy, level 1 is
understood as the simplest type of task, mostly
referring to factual information and 6 is the
highest level where evaluation and creation
are expected from the learner.

To sum up, the study combines the techni-
cal, pedagogical analysis of the textbook with
spatial analysis of its content, both conducted
using GIS and resulting in a series of page an-
notations and maps. We believe that “[M]maps
do more than simply describe; they simultane-
ously seek to construct. The same could also
be said about textbooks. They too set out to
map terrain, but like all maps, they are the result
of decision making in which the interests,
beliefs and values of the map-makers play an
all-important role.” (Gray, 2010, p. 1).
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3. Method

By analysing the actual content of the text-
books in terms of geographical space, we can
relate it to the needs and interests of different
stakeholders — publishers, teachers, and stu-
dents. To keep the discussion within manage-
able bounds we have chosen to analyse
a textbook published by a Japanese publishing
house, intended specifically for the Japanese
market, for Japanese students and teachers.
Such an approach stands in stark contrast to
the so-called “global” or international textbooks,
which are published in one place of the world
and distributed in various countries, usually
with no, or little changes to their contents.

Having in mind these very particular target
groups, we seek to answer the question of the
spatial definition of the “target culture”. We aim
to answer two research questions:

RQ1: How can “target culture” be understood
spatially?

We address the prominence of all mentioned
places in the textbook, and their relation to the
country of publication, which is operational-
ised as:

1. The amount of space taken up by words
and phrases with spatial referents in the text-
book. Justification for choosing the amount of
space covered instead of simply counting the
mentions is discussed below.

2. The level of detail of spatial information:
administrative level of places mentioned, e.g.,
a country, a particular region, or even a city.

RQ2: What is the pedagogical context of
particular places and what does it tell us about
the approach towards them?

Here, we look for the context and type of
tasks that places appear in, which will tell us
more about the attitudes towards them. The
pedagogical context is operationalised as:

3. Cognitive complexity of the task according
to a revised Bloom’s taxonomy.

4. Parts of the book the words appear in,
e.g., a reading prompt as opposed to voca-
bulary lists.

5. The theme of the entire Unit and the main
referent of a space-related phrase or graphics.

As a case study for our analysis, we have
chosen an English textbook “The World We
Live In” by Ogasawara et al. (2013) published
by EINOUSHA. It is an academic textbook
with reading comprehension tasks divided into

15 Units. As far as the scope of data collected
is concerned, we follow Risager’s (2018) semi-
nal study of culture in language textbooks, in
which five discourses are distinguished: Na-
tional, Citizen Education, Cultural, Postcolonial,
and Transnational Studies. It is worth noting,
however, that the vast majority of collected in-
formation in this study is of spatial character,
for example:

1. in a straightforward way, as it is in the case
of the national discourse, e.g., in the following
research question Which countries (nations/
states) are represented? (Dealt with, or just men-
tioned)? Is the country of learning represented?;

2. in a more complex way, as in the case of
citizenship discourse, in questions like: Are po-
litical institutions represented? Are key problems
of the contemporary world represented? Politi-
cal institutions belong to political entities with
some locations, and problems and historical
events occur in particular places in space and
time.

So, to best account for the complexity of the
information and its spatial (geographic) aspect,
we divided the data analysed in those five
aforementioned discourses into a set of data
layers of content (in *shp file types used by
GIS programmes):

- place names (Placenames.shp),

- identity of groups and people represented
(Identity.shp),

- institutions (Institutions.shp),

- and historical events and ideologies
(Event.shp).

Also, drawing on the theory of educational
material design and evaluation discussed
above, we supplemented them with two layers
on technical aspects of the textbook: on the
themes of the Unit (Theme.shp) and division
into types and complexity of tasks (Tasks.shp),
where Bloom’s revised taxonomy is used (An-
derson & Krathwohl, 2001).The study has been
divided into 3 stages (c.f. Figure 1): data pre-
paration stage, data acquisition, and statistical
and spatial analysis.

Before describing the stages of the research,
let us focus for a moment on the rationale
behind using GIS in this study. The stunning
presence of geographic space in many, if not all
research questions posed by Risager suggest
a need for including geographical space in the
analyses. It will allow us to visually show the
distribution of content with regard to the place
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of publication and target market, i.e., Japan.
The second is the technical advantage of
using GIS as tool of annotation — that way it is
possible to overlay various types of information
annotated on one page and relating e.g., the
information on task types and cognitive com-
plexity of tasks with the places mentioned in
them by using spatial join. And finally, GIS
offers means to deepen the analysis by ascrib-
ing each element of content marked by a poly-
gon with a set of attributes, which later can be
analysed statistically.

3.1. Data preparation stage

The selected textbook was scanned, the
images cropped and entered into the GIS (QGIS)
in a Popular Visualisation CRS (EPSG:3785)
to the scale 1:1 and set side by side (Figure 1).
Then, the data layers (file type: shapefile, *shp)
were created along with their attributes: Place-
names.shp, Identity.shp, Event.shp, Institu-
tions.shp, Tasks.shp, and Theme.shp.

3.2. Data acquisition

In the second stage of the research, each
page of the book was investigated and data
were collected and put into layers. For example,
in layer Placenames.shp, we selected all the
instances of words with the spatial referent.
Each data point was ascribed a set of attributes,
for example attribute “spatial referent” denoting
the administrative level of words and phrases

Source: the page of the textbook
"The World We Live In"
place names (Placenames.shp),

institutions (Institutions.shp),

Shapefiles containing information on

historical events and ideologies (Event.shp).

(“spatial referent” for the phrase Polish food
would be country). Figure 1 illustrates the result
of this stage — it presents how all layers have
been overlain on sample pages of the analysed
textbook.

3.3. Data analysis

Finally, the collected data were analysed
statistically and spatially. To set the ground for
the next section presenting the results of the
analysis, let us briefly justify the need to use
a space-oriented approach in this study.

Firstly, the goal of this text is to analyse target
culture in terms of its spatial manifestations
in a chosen sample language textbook. Also,
there are two types of space in the textbook:
the geographical space presented in the con-
tent and the spatial arrangement of this content
in the pages of the book. The two are intercon-
nected and only looking at them comprehen-
sively will allow us to pose the two research
questions mentioned above: (RQ1): How can
“target culture” be understood spatially? and
(RQ2): What is the pedagogic context of par-
ticular places and what does it tell us about the
approach towards them?

By using a map as a model — we can corre-
late a spatial focus of the content with its ped-
agogical context and the way it is presented
(its theme, level of detail, cognitive complexity)
and relate it to the place of publication and the
assumed Japanese audience (students and
teachers). We postulate that the place of origin

\

Annotated pages of the textbook

[
\ \ /" |
identity of groups and people (Identity.shp), \ /,/' \ﬁ

polygon entire tasks /
with the theme according to
of the Unit

placenames

% ki . ding t
their cognitive complexity ?ﬁ;i;]elg,‘ge 2

and types of tasks (Tasks.shp, Theme.shp)

Data preparation

Data acquisition

Data analysis

Figure 1. The schema of the stages of data processing: data preparation, acquisition and analysis
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Table 1. The distribution of references to space divided by the part of the textbook they appear in
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2:;:;;?:1 to countries) % % % % % % % [sq cm] % %

other 3.0 4.9 3.1 14.5 2.0 4.0 0.1] 165.89 32.1
Japan 16 | 39 | 1.7 | 125 1.4 11045 | 214 | 315
United States of America 1.4 5.3 0.6 9.8 06 | 0.3 94.49 18.3 26.9
United Kingdom 08 | 2.6 1.3 5.3 0.7 55.74 | 10.8 15.9
Palau 06 | 04 | 07 2.6 04 | 05 27.62 5.3 7.9
France 03 | 0.3 24 15.67 3.0 45
Austria 1.1 1.0 1.3 18.26 35 5.2
Indonesia 0.2 0.8 0.9 10.41 2.0 3.0
Belgium 0.2 0.5 3.60 0.7 1.0
Germany 0.4 0.5 4.67 0.9 1.3
Ireland 0.1 0.3 213 0.4 0.6
Norway 0.1 0.1 1.40 0.3 0.4
China 0.3 1.58 0.3 0.4
Australia 0.4 1.87 0.4 0.5
Russia 0.1 0.1 1.16 0.2 0.3
Denmark 0.2 0.2 1.68 0.3 0.5
Grand Total | 516.599

anglophone countries | 154.22 30 44

countries abutting Japan | 135.25 26 39

Japan and countries abutting it | 245.70 48 70

of a cultural artefact (textbook) strongly im-
pacts the space it denotes.

Finally, looking at pages of the textbook, i.e.,
the arrangement of the pages, as a plain of
spatial analysis, allows us to equally account
for all areas covered by words, phrases and
other means of presentation, like pictures and
drawings referring to space. Choosing an area
of a page covered by the text or picture as

a common denominator for the analysis, we
avoid, as is the case in Japanese textbooks,
the problem of comparing different scripts
(romance script, kanji, kana) and different
fonts; we account for the recycling of informa-
tion when a text is accompanied by a picture or
when phrases reappear in different parts of the
Unit (e.g., in the word lists as translations and
in the tasks).
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4. Results

Looking for a spatial definition of the target
culture presented in the textbook “The World
We Live in”, we answer the following research
questions using the metrics given in points 1-5.

RQ1: How can “target culture” be understood

spatially?

1. The amount of space covered by words,
phrases and graphics with spatial references.
2. The level of detail of geographic informa-
tion: administrative level of places mentioned.
RQ2: What is the pedagogical context of
particular places and what does it tell us about
the approach towards said places?
3. Cognitive complexity of the task according

to a revised Bloom’s taxonomy

4. Parts of the book the words appear in and
type of tasks, e.g., reading prompt as opposed

to vocabulary lists.

5. The theme of the entire Unit and the main
referent of a space-related phrase or graphics.

Considering the geographic distribution of
textbook parts (words, phrases, photographs),
referring to particular places, we can observe
that the category higher than country, called
“other” prevails. It includes all the phrases
pertaining to celestial bodies, e.g., Solar System,
Saturn, Earth; continents, e.g., Africa, Asia;

10.41

Norway,
o . 14
United Kingdom

55.74 Denmark

Ireland 1:68
2.13 9

=
Belgium

3.6 Germany
4.67
France

15.67 Austria

18.26

Indonesi&ﬁﬁ&%ﬁj
'
o

Palau

27.62

Australia
1.87

regions: the arctic region, Nordic countries;
organisations of countries: the EU (c.f. Table 1).
However, when we look at the remaining data
aggregated to the level of countries, Japan
comes first with nearly 21.5% of the total area
of the pages devoted to geographical space in
the textbook, which highlights the focus of the
book. The countries and places usually asso-
ciated with the term “target culture”, i.e., English-
-speaking countries or Kachru’s inner circle
only account for one-third of the total.

When we observe the data on a map (c.f. Fi-
gure 2), the geographical profile of the book
becomes even more vivid. There is no single
focus in terms of place, but if some had to be
specified, it would be Japan itself. References
to it take the greatest share of the total area of
the book. Declaratively, the book is supposed
to be about the world (as indicated even in the
title), but the map is strongly skewed towards
Asian territories and there are such hot points
as Japan (110.45 cm?; 31.5% of all mentions of
places aggregated to countries and 21.4% of all
references to space in the book), United States
(94.49 cm?; 26.9%; 18.3% respectively), United
Kingdom (55.74 cm?; 15.9%; 10.8%), but also
Palau (27.62 cm?; 7.9%; 5.3%). All together
countries abutting Japan (this tally includes
Australia and the USA) account for 39%. When
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Figure 2. A map of the frequency of occurrence of words with spatial reference given in the area they cover
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we add to this number the places within Japan,
they account much as 70% of the total area of
words and phrases with the spatial referent. The
remaining 30% account for places in countries
further from Japan. At the same time, if we
compare the space of the textbook taken up by
places where English is spoken natively (44%)
with those where it is a foreign or second lan-
guage (56%), the question arises of whether
the English-speaking countries are sufficiently
represented in the textbook under investigation?

When considering the issue of the focus and
role of space in the textbook, we can also look
at the function the references to space serve,
or in other words to what entities or phenomena
do place names in the book actually refer. To
measure that, we separate two types of ref-
erents: the “spatial referent” and the phenome-
non the phrase denotes (“artefact referent”).
As an illustration let us take the phrase “Japa-
nese sushi’, which refers to the country of
Japan spatially and to “food” in terms of the
artefact of culture.

So, how many of the place names in the
book actually refer to space and how many to
some other artefacts? When places appeared
relatively rarely and denoted particular lake or
island, palace or palaces the spatial and phrasal
referent and artefact referent were equivalent.
However, when we dealt with countries, they
could refer to a variety of artefacts, like: animals,
technology, food, nationality, language, shop,
venue, or even to actual words (c.f. Table 2).
The last case is particularly interesting, as the
country of Palau appears in the dictionary sec-
tion and is treated as a novel vocabulary item.
Let us now break the data according to the
countries. An interesting pattern arises: the
greatest variability in the spatial category of
‘country’ can be observed in Japan, which apart
from meaning the country itself (over 30%)
appears in the context of: food (nearly 40%),
nationality and people (12%), but also: enter-
tainments, events, venues. Comparing that to
the USA, which appears as a country in 38%
of the cases and in the context of some animal
species in 31% of the mentions, some publica-
tions (15%), institutions (8%), and nationality
(8%). With all other mentions of countries, the
geographical meaning of the phrase denoting
country becomes more and more dominant:
the UK (53%), France (67%), Norway (78%)
and Belgium, Denmark, Indonesia, Ireland,

Norway, and Russia (100%). The only excep-
tion is China which appears in the context of
trade (goods, shop). All the data support the
claim that the closer the country geographically
and culturally the more diverse the context it
appears in and the more complex functions it
may serve.

In the second research question (RQ2), we
wanted to better understand the pedagogical
context the countries discussed above appear
in and the manner in which they are addressed.
As it was mentioned above in the literature
review, Bloom’s revised taxonomy (Anderson
& Krathwohl, 2001) of cognitive and knowledge
complexity of educational materials have been
used to assess and analyse them. We attempt
to learn how the type and difficulty level of
tasks that reference space differ according to
the geographic distribution. For that, we use six
levels distinguished by Anderson and Krath-
wohl (1 — being easy cognitive operations sub-
sumed under the label “remember”, 2 and 2.1
— more complex mental operations like “com-
prehend”, and 6 being a demanding task re-
quiring a lot of effort like creating or re-organising
knowledge). From that perspective, the analysed
textbook rather rarely addresses the higher-
-level thinking skills, which is visible on a map
in Figure 3. Place names mostly appear in
reading prompts and tasks simply asking the
student to compare the answer to the informa-
tion given verbatim in the preceding text. Even
more interestingly, we can see a lot of recycling
of spatial information — the same word would
simply re-occur in the part explaining grammat-
ical structure or in a task — usually, no new
places were mentioned. Also, for the word to
appear in the tasks requiring for example some
inference (level 2 and 2.1) it had to be in the
places mentioned in the book multiple times.

Let us have a closer look at two countries
differing in terms of the cognitive complexity
they appeared in Japan and the USA. The
reason for frequent appearance in complex
types of tasks can be ascribed to the geogra-
phic location of the publisher and the target
audience, i.e., the familiarity of a place. Let us
take a closer look at “Japan” which, as a country
(spatial referent: ‘country’), has been men-
tioned 101 times, covering 85.2 cm? of the
book, while the places within this country cover
another 25 cm?. The mentions of the USA, on
the other hand, cover ca. 22 cm? while mentions
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of particular places ca. 72.5 cm? of the book
(six of the places were mentioned only once:
Alaska, Baylor, Harvard, Hawaii, Melbourne,
and Pittsburgh). Altogether, there were 20 dif-
ferent ways places in the USA were referred to
(including 12 different cities), while in Japan —
only eight cities were mentioned. The more
frequently a place was referred to, the more
complex tasks it appeared in, which can be
observed in Figure 3 — Japan has nearly three
times bigger share of more complex tasks
(level 2 and 2.1) than the USA. We can also
signal a similar trend when it comes to Europe.
Apart from the United Kingdom, the mentions
of which appear on nearly 56 cm?, Europe and
the EU are the most referred to as political
entities in the region. The data support the claim
that to appear in a more cognitively demanding
task, the place had to occur in the textbook
multiple times. Places mentioned rarely (up to
three times), like Denmark, Ireland, and Ger-
many only appeared in the reading prompt
(“knowledge (1) level in Bloom’s taxonomy).

5. Discussion

Concerning our two research questions, we
can clearly state that the spatial focus (RQ1)

of the book is shifted towards the country of
publication — Japan. Despite the title indicating
the “world” perspective and English being the
language of tuition, Japan accounts for over
21% of all places mentioned in the textbook.
It appears in 8 out of 15 Units and in 16.5% as
a country or nationality. Moreover, places in
Asia can be found in 10 out of 15 Units, while
two other Units are about space exploration.
It certainly sheds some new light on the issue
of the target culture and its spatial focus. The
approach adopted in “The World We Live In”
represents a Japanese rendition of ELF teach-
ing (Hino, 2020, 2021). Hino (2018) also po-
stulates liberation of the English teaching in
Japan by using a locally appropriate methodol-
ogy, called the Model of Japanese English. It
is not, as she stresses, an attempt to create
a national variety of English but rather a ped-
agogical alternative to conventional Anglo-
-American English in educational contexts,
a possible option for those who seek a means
of expressing themselves in international
settings (Hino, 2018, p. 57). Reiteration of the
same places accounts for nearly 72% of all of
the references to geographical space. Such an
approach is in line with Hino’s observation that
“[iIn the textbook currently in use, cultural con-
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Figure 3. A map of the cognitive level of tasks including places referring to geographical space
(place names aggregated to countries)
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tents are certainly not restricted by the values
of native English-speaking countries, but varie-
ties of culture are included” (1988, p. 312).

This brings us to the second research question
(RQ2) on the pedagogical context for references
to geographical space. As evidenced in Figure 3,
the proposed use of GIS enables both the anal-
ysis of space references and their pedagogical
context (cognitive complexity of task, theme of
the Unit). So far, only one of those two planes
of analysis could be taken into consideration
or made prominent — content (Hollenback, 2017;
Litz, n.d.; Risager, 2018) or the construction of
the book (Tomlinson, 2011; Tomlinson & Ma-
suhara, 2017). However, in our study, we can
look at the spatial component of context along
with the assessment of the cognitive complexity
of the task. Similar maps can be drawn for types
of tasks (e.g., true/false, multiple choice, gap
filling), or the skill they are meant to develop
(e.g., reading comprehension, speaking, listen-
ing). We can see that places closer to the place
of publication not only appear more often but
also appear in more demanding tasks. A certain
place had to appear in multiple contexts, i.e.,
become more familiar to the users, to be a sub-
ject of more cognitively demanding tasks, as
was the case with Japan, and the United King-
dom. Let us look at the UK and places there
located more closely — 8.5% of nearly 11% of
all areas taken up by mentions of places in the
UK were repetitions. The case of the USA,
however, stands in stark contrast, as there
was an equal amount of area devoted to first
mentions (per each Unit) of the places and re-
petitions (9% of all of the mentions were first
appearances in the Unit compared to approx.
9% of the area taken up by repetitions). The
mentions were more detailed and spread along
the country (mostly cities) and appeared pre-
dominantly in reading prompts.

Such a two-dimensional analysis is a result
of introducing the tools of spatial analysis into
the field of language material creation and
evaluation. However, taking into consideration
the area of the pages of the textbook (Figure 4)
and geographical space also departs from the
methods established in GIS studies in linguis-
tics (Alves & Queiroz, 2015; Caquard, 2013;
Caquard & Fiset, 2014; Lueberring et al., 2013)

It allows for juxtaposing the attitudes inscribed
in the cultural context of the book and the geo-
graphic space they refer to. This, in turn, opens
new questions concerning the role of space in
the textbook, e.g., does it merely serve as an
illustration or does it serve some other purpose,
for instance, can it be used to promote Inter-
cultural Communication (Byram, 1997; Hollen-
back, 2017)? The latter way of reasoning is in
line with that of Risager (2021) who postulates
looking at the local and global scale in the text-
book position the user “more towards the real,
diverse, interdependent world, already from
the beginners’ level” (p. 13).

6. Conclusion

The paper is an attempt to find a way to spa-
tially define the notion of a “target culture” in
language textbooks, based on a study of a text-
book published in Japan for Japanese stu-
dents and teachers “The World We Live in” by
Ogasawara et al. (2013). We discovered an
interesting shift in the spatial focus of the con-
tent towards the country of publication, which
suggests the existence of a hidden spatial
bias. Such a tendency is indicative of the
presence of the so-called “hidden curriculum”,
i.e., a set of values inscribed into the entire
textbook, the arrangement, choice of materials,
perspective, etc. In the title, we urge all the
users of textbooks to consider the places con-
nected with them: the place of publication and
the countries the target audiences (students
and teachers) live. The case study provides
arguments in favour of this approach. Noting
the predominance of Japan and Japanese
cities or regions, we suggest changing the per-
spective on the role of culture and geographic
space in the textbook from illustrative to sup-
porting self-discovery among users. Our findings
indicate that the places familiar to the users
appear in more demanding tasks. It, in turn,
supports our claim that careful choice of spa-
tial references, not necessarily tantamount to
countries where English is spoken as a native
language, can help the textbook meet the
needs and perspectives of the students and
teachers.
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